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ABSTRACT

Vocabulray plays a significant role in the proce$steaching and learning
english as foreign language EFL .The current satthmpts to find out to what
extent realia can be an effective classroom toolke@ch and learn EFL
vocabulary. It aims at showing the techniques used&FL teachers to teach
vocabulary, their attitudes towards using realiad a@he way realia is
implemented in the"8year classes of Mouloud kacem nait belkacem Imidd
school. Therefore, for this investigation the resker has chosen a mixed
method approach which includes two instruments whare classroom
observation through the checklist, and teachetesview. The obtained results
have revealed that the accurate use of realia lsagcal role in teaching and
learning vocabulary. It is regarded as an effediped to present new lexicon to
EFL learners at middle school (MS).
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General Introduction

Due to science, technology and dishion English language become now
days the most common language in the whole worli$. Wide spread in all domains of
human life spoken by both native speakers or ndiwvaaone's as an international

language (lingua franca) used in international camication.

The utility of this language makaeany communities adopt English as foreign
language such as Algeria. The main purpose of tegdbnglish in non-English setting
Is to enable leaners to use language correctlyappdopriately by improving the four
skills of language of learners in order to achi@ecuracy and fluency while using the
target language. Therefore, many scholars and emlgcafirm that those goals cannot be
achieved dealing with one of the most importanpeas of language which is vocabulary

Jearners cannot use language without sufficieoiltadge of vocabulary .

Hence, teachers tries to use alletfiective and possible pedagogical methods
and technique to help learners to memorise a langeunt of vocabulary to avoid any
obstacle while producing target language. Realians of them. It is consider as one

of tools used in English as foreign language (E¢ta¥srooms stated by many instructors.

The present research aims to faurtdo which extent realia can be effective
to teach and learn English as foreign language Y#drners new vocabulary for thé 3
year at Mouloud kacem nait belkacem middel sch{dth). It seek also to show all
technique used by teachers to teach vocabularjhawdealia is implemented in English

as foreign language classrooms.



X/

% Therefore, the problematics is formulated as foliow
To what extent realia can be effective in teacland learning English vocabulary
at Mouloud kacem nait belkacem middle school (MS)?

This study attempts to answer the following questiderived from the mains one:

» What are the techniques used in teaching vocabatagFL) classroom?
» What are the teachers attitudes towards usingar@ali

» How is realia implemented at (EFL) classroom?
In order to find answer to the previous questitresfollowing hypothesegre propose:

» Among the techniques used in teaching vocabulamyay be : pictures -real object-
songs-drawing- mime and gestures -drilling-synongmd antonyms -illustration games
» Perhaps teachers attitudes towards using realiyy between positive and negative
one it make lesson unforgettable , more interestegra work for teachers , helpful way
to attract students attention , spending too mimé in one activity real object is useful
to open curiosity ,teachers lose control while gghis media

» May be it is different from one to teacher to amoth some of them in hole session
others only in warming up ,from one sequence tataero- it depends on the learning
style of the learners - on the ages.

This dissertation includes two chapters .The fitsdpter deals with some definitions of
key terms related to vocabulary teaching and legrsirategies of teaching and learning
vocabulary , realia advantages and disadvantaigasimmg realia in English as foreign

language (EFL) classroom . The second chaptereisotdd to discuss classroom
observation checklist and interview for both teashend learners concerning the current

study Furthermore the results are analysed antpneted quantitatively and qualitatively
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Chapter one Literature Review

1.1. Introduction
Educators state that one of the most importafissiould be taught in English
as foreign language (EFL) classroom is vocabulagabse the absence of words
effect language produce. It is one the key terrany language .This chapter tackles
some definition concerning vocabulary and it's ldrsfrategy of teaching and learning
vocabulary in addition to the definition of rea#ia tool for teaching and learning new
vocabulary.
1.2. Vocabulary Definition
One of the most important aspects irchigay English as foreign language
(EFL) that, teachers and learners deals with isabolary. Lexicon is one of the
key influences in English language or any otheglmme. Many schoolers define
vocabulary. For, Hornby (1989:1025)ocabulary is total number of words which
make up a language” it is considered as one of the needed compormdnéiguage .
Without it language cannot be existed. Moreovertchlaand Brown (1995:1) stated
that :"Vocabulary is a list or sets of words that individuals speakers of language might
use lexis may refer to a list of items and words #t a language speaker use while his
speaking and reading for a text or story." It all kind of words and items that person use
in his life while speaking or reading Linse (200BL1“Vocabulary is the collectionof
words that you useon a daily basic largé. It the combination of words that person use
in daily life . According to Longman English Dictionary vocabulaig
1. All the words that someone knows or uses
2. All the words in a particular language
3. The words that are typically used when talking al@oparticular subject
4. Alist of words with explanations of their meaningsspecially in a book
for learning a foreign language
Simply, vocabulary is all wordsaranguage that individual knows and uses
to make any type of communication. Knowledge ofalmdary should be stored in

memory and related to other skill as spelling, pramation, word formation. It is the

! https://www.ldoceonline.com/dictionary/vocabulary
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knowledge of words meaning and usage of Wwd in the appropriate context.
For, Lewis (1993: 89) vocabularyis“known as the core or heart of language."Which
mean the basic element in language.
1.2. 1. Types of vocabulary Knowledge
Vocabulary is one of the key building I¥ecof language and the first step
learner deal with while learning foreign langua8pecialist classified vocabulary into
two types receptive and productive. Nation (1990i&s define receptive or passive
vocabulary as:the ability to recognize a word and recall itsmeaning when it is
encountered” receptive or productive words are words encoudterearned
,comprehend stored in memory via reading and lisgen
1.2.1.1. Receptive Vocabulary
Receptive (passive) vocabulary refede@arners ability of understand word
while reading or listening but they do not usehiatch and Brown (1995:25) indicated
thatReceptive vocabulary is words that learners recogize and understand when they

are used in context, but which they cannot produce”

Receptive vocabulary are words that learner unaledsbut that cannot use.

Hiebert and Kamil (2005:4) also defin&Rleceptive or recognition vocabulary is that
set of words for which an individual can assign meangs when listening or
reading. These are words that are often less welhkwn to students and less frequent in
use." Receptive vocabulary implies the comprehension @ammg of word that is met
in speech or writing, it is to restore vocabulanymemory and understand other’s
words. Nation 2001 affirm that this type is alwagsated to reading and listening
.after that Milton (2009) clarify that to develgpoductive vocabulary which is
essential for communication learners should widerge of receptive vocabulary.
Hence Grave (2006), stated that passive vocabidalgo divided into two kinds oral
and written. Passive oral is vocabulary that leatmalerstand by hearing to other’s
words, while passive written is vocabulary thatrhes understand by reading other’s

writing .
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1.2.1.2. Productive vocabulary

Productive vocabulary (active) arerdgothat we use in daily life both in
speaking and writing. Hatch and Brown (1995:25) testa that:
“However Productive Vocabulary is the words that tke learners understand and can
pronounce correctly and use constructively in speakg and writing”.
Productive vocabulary are words that learner caderstand and use correctly for
writing and speaking .

For Nation (2001)point out that active vaoalaoy is the ability of producing
words in appropriate written and spoken languagenviblve knowing how to
pronounce the word how to write and spell it and/ho use it in correct grammatical
patterns while speaking and writing .

Based on scholar explanation productreeabulary refers to words that
learner understand and can pronounce while talkngriting paragraph

Additionally, Grave (2006) statedtliproductive vocabulary is also divided

into two kinds written and oral .productive oralcabulary are word that learner
produce in speech or conversation .while produckividen vocabulary are words that
learner use to write in writing .Nation (2001) sadltht active vocabulary always
associated with speaking and writing because wandglly be part of learner
receptive vocabulary knowledge and later on pa#isegroductive one .

Zhou (2010) determine that learns knameeptive vocabulary more than
productive vocabulary.
1.2.2. Importance of vocabulary

It is obvious that vocabulary is impaoittan teaching and learning English as
foreign language ( EFL) .Although it was neglectsdmany teachers, they were
focusing more on other skills rather than vocatyulg/ilkins in (1972:79) summarise
the importance of lexicon in this sentence asbaitt:t without grammar very little can
be conveyed without vocabulary nothing can be coeyed "

The absence of grammar may not be a problem butibence of vocabulary
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Moreover, Hatch (1983) also asserts tfaterms of handling basic communication,
lexicon is important when we have inadequate knowtige of a new language the words
probably make the communication possible ”

The quotation above emphasised vdeapuather than grammar because
according to Hatch and Wilkins if we have correcairgmar rule without sufficient
vocabulary we would not be able to produce wordssemntences it would be
misunderstood and ours message will not be achieveth contrast if we have
sufficient vocabulary and we respect grammar roles ideas would be understood
and ours message would be clear and accomplishprgut give simple advice for
those who want to increase their English to readerbooks and learn more words for
being able to use productive vocabulary and use diaily life while communicating
or expressing view ,they did not try to downplag tmportance of grammar because,
it is necessary for the correct use of Englisinglage in written or spoken forms .
Now days communication became heart of human lifgegple share ideas and
messages through vocabulary, sufficient knowled§ieword help as to held
conversation but lack of vocabulary impedes lagguasse .

1.2.3. Teaching and Learning vocabulary
In general teaching and learning are amgqrocesses which are the heart of

education. According to Cambridge English dictign&eaching is derived from the
verb to teach which means to instruct to give swme&nowledge or
to train someorfe and learning as the activity obtaining knowledge  or
knowledge obtained by study

Teaching vocabulary is crucial part @adhing English as foreign language
(EFL). Since it is one of the important pillarslahguage

Commonly, there are several methods eomegteaching vocabulary and each

one is different than the other

2 https://dictionary.cambridge.org/dictionary/english/teach?q=teaching+
*https://dictionary.cambridge.org/fr/dictionnaire/anglais/learning?q=learning+
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1.2.3.1. The Grammar Translation Approach

Grammar translation method is one of the most tiadil methods it has been
use at the end of the 18th and 19th century .Itweasl first to teach Greek and Latin
literature according to Freeman (2006: 19-20) gramiranslation method is based on
Translation of a literary passage where studeatsstate a reading passage from the
target language into the native language. The laaos may be written or spoken or
both Reading passages were directly translated matibve language and student
ordered to find out the antonym of some words & passage. Deductive application
of grammar rules are presented with examples. @meetudents understand a rule,
they are ordered to apply it to some different eplas
Fill in the blanks Memorization Students are giVists of target language vocabulary
words and their native language equivalents andsiked to memorize them.
1.2.3.2. Direct method

In contrast to the Grammar-Translatibethod, the Direct Method it is based
on the direct association between the object aadmrhaning of word in the Target
Language without translation into mother tongueeritphasize the direct association
of language with object .According to Richards drtodore (1986:10), Classroom
instruction should be conducted in the Target Laggu vocabulary and sentences are
should taught every day, .Grammar should taugiudatively, New teaching points
should introduced orally Concrete vocabulahpould taught through demonstration,
objects, pictures; abstract vocabulary is taughtabgociation of ideas. Speaking,
listening comprehension correct pronunciation arggnar should emphasise.
1.2.3.3. Audio Lingual Method
This teaching technique was initialglled the Army Method ,it involve in the

second world war by the American army in ordegéb fluent speakers in French and
Italian and Japanese language Theodore (1986:4%).was the first to be based on
linguistic theory of behaviourism .The Audio-Linduaethod focuses on oral skills. It

tries to improve students’ speaking proficiency almaary and grammatical through
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the repetition and drill of dialogues, to enabledsints to respond quickly and
accurately in spoken language.
1.2.3.4. Natural Approach
This method was develop by Tracy Terell977 based on krashen monitor
model the main goal of this method is to develomewnicative competence the
principals of natural approach are taken from @hehypotheses of krashen like :
acquiring and learning , moniter , affective ,ihpu
1.2.3.5. Communicative language method
As the name implies, the central coh@egommunicative language teaching
is the communication, it based on the idea thahleg a language successfully comes
through having to real communication and interactid/hich means that, instead of
focusing on the acquisition of grammar and vocatyulggrammatical/linguistic
competence), the Communicative Approach aimed ateldping the learner’s
competence to communicate in the target languagar(@nicative competence), with
an enhanced focus on real-life situations.
1.2.3.6. Total physical Response
It was founded by James Asher, a professpsychology, it is to teach language
trough physical movement or the coordination ofegppeand action .The most usual
activities involve teacher's commands to which stud respond physically like: stand
up, move on. It is widely used with beginners
1.2.3.7. Suggestoppedia
Suggestopedia is a language teaching methgithated in the 1970s by Bulgarian
psychologist Georgi Lozanov. The name combines tdrens "suggestion” and
"pedagogy" is based on a modern understandingwfthe human brain works. It also
helps to learn the things most effectively it isé@ on the use of Baroque music songs
and games.

-10 -
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1.2.3.8. Silent Way

The Silent Way is the name of a method of languagehing devised by Caleb
Gattegno.When using this approach in teaching Englis foreign language teacher
should be silent and as much as possible in thesrdam and learners should be
encouraged to speak as much as possible it helprgtgl their own learning and to
correct their own errors.
1.2.3.9. Competency-Based Approach

Competency-Based Approach is an approduit focuses on the
development of competence of the learner as dt r@fsthe training ,it is more
used in learning concrete skills than abstractniegr based on the learners
focused and works naturally with independent stadgt with instructor in the
role of facilitator. It focuses on the outcomedea#rning .it addresses what the
learners are expected to do rather than on whytaieeexpected to learn about .

1.3.1. Definition of Learning Strategies

Strategy is define as a plan of action desigiwedchieve a long-term or
overall aim or the art of planning and directingel military operations and
movements in a war or battle often contrasted tahtics". The word strategy comes
from the ancient Greek word strategia, which mesteps or actions taken for the
purpose of winning a wdr.

Strategy is not limited only militarperation but it is also used in the process
of learning English as foreign language (EFL) arihers in order to enhance their
learning. Cohen (1998:4) defines language learsirajegies as-Those processes
which are consciously selected by learners and which may rdsin action taken
to enhance the learning or use of a second or foggi language, through the
storage, retention, recall, and application of infomation about that language” It
Is any step taken by learner in order to enhaneie lgarning through storage ,

retention , recall .

* https://en.oxforddictionaries.com/definition/strategy

-11 -
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Learning strategy by Oxford (2003) is specific aof used by learner for
acquisition, storage, retrieval and use of infororatwvith the aim of an easier, faster,
enjoyable, self-directed and effective learningcess Appropriate language learning
strategy yielded greater proficiency and self-cdefice. When students are
encouraged to take control of their own learningubing learner strategy the role of
teacher shifts from instructor manager parent threand evaluators to facilitator
helper guider and advisor the weight in teachinldylvé changed from teacher centred
to learner centred Oxford (1990)

1.3.2. Classification of vocabulary Learning Stratgy (VLS)

Many researcher has classified learning strategyany different way to reach
certain classification .One of the well-known cléisation was classification done by
Chamot and O’Malley (1990)

According to Chamotind O'Malley(1990)learning strategy are differentiated
into three categories: cognitive, meta- cognitivel aeffective and social strategy.
Cognitive strategy means the use of minds (consgioulearning this strategy help
learner to manipulate language through (reasominglysis , not taking , summarizing
,using grammatical structure and outlining.) usmetacognitive strategy refer to the
learner understanding and control of their cogaitprocesses ,it is thinking about
thinking and knowing what we know and what we do kimow .it is an efficient way
when new vocabulary , rules and writing system gsaflearner it based on arranging
and planning it help learner to organize his legynn order to benefit from his
energy and efforts. AffectivBocial affected learning either positively or negaly it
involves: feelings, emotions, motivation. Good feas control their feeling and
emotion, negative feeling like anxiety which takenis of worry insecurity fear and
self-doubt will affect their learning in additiono8al strategy is very important in
language learning because it help learner to conatenwith others and explore
social norms this strategy asking questions codiperavith others (work in group)

self -talk .

-12 -
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However vocabulary learning strategy §yLis regarded as sub-category of
language learning strategy it is defined by Camgi2001: 92)“The actions that
learners take to help themselves understand and reember vocabulary items”.

Vocabulary learning strategies are actions takerufalerstanding and remembering
words.It is used to get large number of words theaning and how do we pronounce
them.

According to Schmitt (1997) vocabulargri@ng strategies is the processes
by which a learner obtains, stores vocabulagm#& when encountering a word for
the first time and retrieves, remembers andgesu vocabulary items when
communicating. leaner use different ways and gsatdor storing new vocabulary
remember it and use it while talking or writing amyahose strategy stated by Schmitt
(1997) guessing new words from the context ; d@ne of the famous strategy used by
leaners it the ability to guess meaning of unknomerds through looking at the
vocabulary around .Oxford and Scarcella (1994:237py far the most useful strategy
is guessing from various given contexts”.anotherstrategy which is mentioned in
categorisation of Schmitt is the use of dictionaryich is also commonly used by
English foreign language (EFL) learner, they uguaie a monolingual dictionary to
enhance their vocabulary knowledge because digtyopevide detailed information
concerning pronunciation, grammar, written explenmat Dictionaries also provide
examples of words used in various contexts Caft®87) dictionaries also provide
examples of words used in various contexts.

Another one which the use of English in their ddiflg, it is more significant because
learner use or practice language at self —talkoatenor interaction with either native
or non-native speaker or by asking questions andking in group. media as:

computer, television ,internet, games, songs, nsoieis the use of technological
materials to learn new vocabulary. Authentic materare good in terms of learning
new words in their contexts. Stoffer (1995). Ancbtuer strategy, social strategy by
Schmitt (1997:210) define as:

-13 -
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“those employed to understand word meaning by askip someone who knows itit is to
ask help for someone it may be teacher as sourémawledge to provide them
explication synonym antonym and pronunciation sk &iend in order to help to
understand new words Schmitt confirm social styiakeare rather popular.
1.3.3. Strategy / Technique of Teaching Vocabulary
Teaching strategy are all the technignd tools used by teachers to teach
learners vocabulary Doff (1989) define strategways of presenting vocabulary or
technique for teaching new words .
Those strategies make the process of teaching eas#y and effective. They are
several or technique teacher may use to teach utargb
1.3.1. Audio Technique

This technique is widely used betweeghess is to use teacher speech in the
process of teaching vocabulary .verbal techniquiavisled into different parts:
definition ,explanation ,synonym ,antonym,transiati
it based on explain new vocabulary meaning @ite simple definition of target
word , teachers while explaining and definingoudd use language that is simple and
comprehensible for all students to be easier femtio understand or by using
synonym and antonym in order to provide an easjaegton of new lexicon , or to
learner the same meaning of words in native languagt for many scholars is not an
effective way to teach vocabulary because . Theotifee mother tongue takes time
which could better be spent in using English. Har(h885: 86)

1.3.2. Audio-Visuals Technique

Audio Visual Materials are the combination of Awdit and visual materials. This
may include: Television, film, video printed matdrvith recorded sound Computer,

VCD player, Virtual Classroom it make learning pgss more realistic and dynamic.

-14 -
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1.3.3. Visuals Technique

It considered any instructional devibat can be seen. Gairns and Redman
(1980) as cited thdthere are three form visual techniques; realia, jctures, mime
or gestures.”

Teaching by using mime expressiond gastures refers to actions of
expressing thoughts ideas and feeling by faciatesgions this technique is useful for
the explanation of many words like adjectives d shappy , angry
This way can make great fun for learners who likeng and moving it appear in
various shapes hand gestures, facial expressiodyg,rhovement.

Pictures also provide big help forcteers in any time; it is to demonstrate the
meaning with piece of pictures that explain theternhof new words or the use of
drawing which is to draw an object in the board h&dp learners to understand the
meaning and realise the new words .like drawirgwér ,mountain ,house

Realia is the integration of reaélidbject in the classroom to show directly
the new meaning for students, using realia makécgomore attractive to appeal
learners to get involved in the classroom actisitie
1.4.1. Definition of Realia

Realia is an object from real life ds@ classroom instruction as way to
present meaning of new word .Anderienne and Jof2200-23) defined it asterm of
(concrete object ) that is used in classroom to bidi back ground and vocabulary ”

It is considered by many scholars and educatoranasdequate tools to enhance
vocabulary of target language .Teachers of (EFk) neslia to connect directly word
with meaning for example: teacher stand in fronhigfstudents and explain for them
the word "apple "students will listen to him andvely understand what teacher means
many of them will translate it into their mothengue to get the meaning however , if
teacher actually show for them a real apple ,stisd@il understand immediately what
teacher mean and associate the word with objaststmilar to how do we acquire

ours mother tongue .
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Students in this case will not only acquire a neeabulary but also they will explore
other skills such as: listening speaking readind)\ariting. Students first will hear the
word from the teacher, and then they will try tpeat the pronunciation again; after
they will reread it and finally they will rewrite or apply it in sentence or paragraph.
While using realia the best way is to give studesgportunity to use all their five
senses (sight, hearing, smell, touch, taste) whakemlearning experience more
memorable and interesting.
1.4.2. Types Of Realia
According to Argawati (2009) there am® types of realia that can be used by
teacher.
A. Real Object
All the objects that teacher can bringnthto the classroom and show it for
students such as: fruit, vegetables, cloth, staties, maps, human body
B .Replica
If the teacher could not bring the regkecbinto the classroom so he should use
replica which is the thing that we can replace wititthe real object it can be doll or
toys.
1.4.3. Advantages and Disadvantages
Realia as any tool used for teaching aedrning vocabulary has many
advantages according to Mutaz and Jahelnabi 2012
a) Advantages
v Realia make learning more interesting and memofrfablearners and teachers.
v Using realia can help students remember vocabudguigly
v" Any word has been taught by realia can be storéahign term memory
v Applying realia comes to lower anxiety and help shydents to express their
opinion and feeling
v It create more comfortable atmosphere and bringcaveé change into the

classroom
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v

v

Realia help teacher to avoid long time confusingl@&xation to save time and
effort

It help teacher to evaluate students ( strengtdswaeakness ) and identifying
how they can improve their language

Having sadly interacted with real object will kespudents on their toes
excitement and fun.

learning process will be more interactive and ealy

b) Disadvantages

v

Realia disadvantages are:

Special preparation is necessary which can be tomfusing and sometimes
make disturbance in the classroom. Temo (2009)

According to many researcher like: Gairns and RadmArgawati. Afdiyani.
realia is used only for teaching concrete itemgamiabulary. It is impossible to
describe abstract object using realia for exampler,pneed, love or adverbs
like: tomorrow, last week, next weekend or adjexsivlike (nice, bad,
courageous, exhausted those words can be expresggdby actions or
expressions.

Some element may not be brought into the classuisecaf size portability.
Afdiyani (2013)

1.5. Conclusion

This chapter shows that vocabulary isrttost important aspect in teaching and

learning English as foreign language (EFL).And abows that realia is one among

the visuals aids that teachers use for teaching v@vabulary in target language.

which makes learning experience more interestimg) memorable for learners and

teachers as well because it bring welcome changethe classroom and allows

learners to use all their sense .

The next chapter deals with analyses of data t&ken teacher’s interview and

classroom observation with both qualitative andngjtetive way.
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2.1.Introduction

This chapter is designed to give an account of atkilogy used in the study to
see to which extent realia can be an effective tmanprove vocabulary achievement
of learners in English as foreign language (EFBasstoom.

The data gathering tool for this study are clagsratservation and interview those
will be discussed and analysed in addition som@esigpn and recommendation are

put at the end of the investigation.
2.2. Sample Population

A sample is defined as a smaller set of data thahosen and/or selected from a
larger population by using a predefined selecticethmod .it is the process of using
small number of items or parts of larger population token@onclusions about the

whole population. The researcher have chosen ralgd@reample which consists of
teachers and pupils of r&} year at Mouloud Kacem nait belkacem middle sclaiol

Mecheria city .
2.2.1.Teachersprofile

The study concerns with (6) teachers fobfierent educational institutions their
experience range from (5-15) years but obviously thre teacher of (3rd) year classes

will be concerned with classroom observation.

2.2.2. Learnersprofile

The target sample consists of pupils of mouloudekamait belkacem (90)
students were divided into (3) classes in the scyear 2018-2019 aged between 13-
14 years old majority of them are females only (&8® males. All of the pupils are

native speakers of Arabic dialect and French camseaias second language .
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2.3.Data Collection Procedure

The Data Collection is a process by which theaeseer collects the
information from all the relevant sources to fimbwers to the research problem, test
the hypothesis and evaluate the outcomes. Thandss used classroom observation
and interview as tools of gathering data to accahhis research.

2.3.1.Description of The Classroom Observation checklist

Classroom observation is a way of gathering datutfh observing classroom
atmosphere. According to Baily (2001) classroom eoletion is the purposeful
examination of teaching and learning events thraihghsystematic processes of data
collection and analysis, it is a method of evahgatind recording specific information
about what is going in the classroom

Classroom observation has taken (03) wedlsng the academic year
2018/2019 in which the researcher has attended g§€g§ions with same teacher but
with (03) different classes the hole number of shid was (90) the majority of pupils
in this classes were females (60) and only (30ewesles.

The researcher were setting at the batheotlass and observing the technique
used by teacher to teach vocabulary , how do thgjemented those technique in
the class and also various areas in teachindeanaing atmosphere courses.

In order to have a well-organized classroom obgenvawe have designed a checklist
includes 09 criteria related to classroom vocalyulastruction.(see appendicesl)
2.3.2. Classroom Observation Analysis and Discussion

Item a) Teacher emphasize on vocabulary teaching in classroom

It was clear in all 4 session attendedheyresearcher that teacher was aware of
the importance of vocabulary in the process of hewr and learning English as
foreign language (EFL) because the luck of vocagutan be an obstacle for many
students they cannot expressing their self eitlvéiten or oral it is central aspect in
learning foreign language ,of course without neighg other aspects of language like
pronunciation ,spelling; grammar in order to rem@teaching and learning this new

vocabularies .
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when learners face new words, he tries to explanniew meaning for them , by all
the possible means , shows for them how is itt&rithow to pronounce it and when
we use this word provided by examples then he ablgedtudents to use this word in
other sentence to be sure that they understarekgiianation of new vocabulary .

Item b) Teacher use visuals aidsto teach vocabulary

The researcher had observed that the teacher lugsialls aids to teach his students
vocabulary (see appendices A,C,D.) He did use miffie technique for example :
pictures , mime and gestures , drawing , reali@ @her tools which are not visuals
for example: explanation , synonym ,antonym. Siiiices helpful enjoyable in many

ways; it facilitates learning, simplify ideas anthigs the real context into classroom.

Item c) Teacher directly explain the meaning of new word in mother tongue

In all the session ,researcher had noticed thag¢ keno use of mother tongue (Arabic)
during the lesson, specially by the teacher heahaays talking in English even when

he explain the meaning of new vocabulary ;he nased the mother tongue

the teacher was totally against the use of Arabienglish language class even though
students tries to use Arabic when participatingsking questions but he neglect them
and encourage them to use English even with misthkeause the teacher believed
that practice will help them to master the language

Item d) Teacher usereal object when explaining the meaning of new words

Nearly,in all lesson attended by the researchert¢aeher was using realia in the
process of teaching and learning such as ( pictues object, mime and gestures )
For example in the first sessions (I LISTEN AND D@ee appendices A) teacher
use pictures of forests ,national parks animald ANESCO in order to familiarize
learners with new vocabularies related to the tapibiodiversity in Algeria also in
session of (I PRACTICE).Teacher use pictures tdagxdor his student®bligation
and prohibition(see appendices C) in other sesstuoh named (I PRACTICE ) (see
appendices D) he take two students from the classr@and asked them to stand in
front of their friends and asked his students #&scdibe them .students were

participating to describe them (one is short andifal the other was slim and tall ) for
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doing a comparison between two persons , realiaalvaady used in warming up and
pre-listening . The only one session that teaclenat use realia was in session of (I
PRONOUCE) (see appendices B) where the objectietwadentify the silent letters
(k, h ,w ,t) when the researcher asked teachesaitethat in such lesson there no need

to use realia .

Item e) learner interact with teacher whileusing realia

Learners were interacting with teacher and at ithe with each other it was an oral
interaction, learners were relaxed, motivated, redng. They were participating
during the lesson they do the exercises and thewer the teacher whenever he
asked them and they asked him if they need an expten or for clarification .the
teacher was moving around students, asking therstiqus, discussing with them
such points related to the lesson ,for example ssingents are shy to say that they
did not understand so, he repeat for them the eaptan and asked them to come to
the board while doing the exercise to be surettiet understand ,the discussion was
not already about the lesson sometimes he askuberds about their daily life like "
why you have been absent yesterday " or " todayayeunot following what is wrong
with you "so, he created such enjoyment in tlssrioom what made students smile

and laugh which drove them to be more relaxed amek nmteractive
Item f) Teacher loose classroom control when using realia

In all lessons, the teacher never loose classrooniral he was controlling and
managing his classroom in very good way ,he waswvayd smiling confident,
consistent , using positive reinforcement and hasability of getting the attention of
his students , even when he face a misbehavious@&n eye contact or the sentence
"keep calm "to stop this act ,he was also usingdwrmand make students funny to get
away from boring lesson in other hands all studevdse enjoyed engaged in the

lesson, asking questions, discussing their owmiegy and excited to participate.




Chapter Two Data Analyses and Interpretati¢®

Item g) Teacher use explanation to explain new lexicon

The teacher used explanation to explain for hislesits lesson or new vocabulary
when explaining he tries to use a very simple agy &nglish language in order to be
clear for all the students and understood he suggothe explanation either by
exemplifying , reminding , drawing , mimes andtgees, he used all possibilities

and tools to help his learner to add new vocabutatiieir mind .
Item h) Teacher ask studentsto usedictionaries

The researcher noticed in all the lesson, thatestisddid not use or bring dictionaries
with them and when he asked the teacher he saidnthtaall the students have
possibilities to buy an English dictionary this whg avoid asking them to brought
dictionary with them but sometimes he take therthlibrary of middle school (MS)

gives them dictionary and show them how to usé @oaoirse in group work .

Item | ) Classroom atmosphereis positive
The classroom atmosphere was always positive teatae his lesson by greeting his
students and inquiry about their daily life in arde establish a positive climate in the
classroom. then he start the lesson with his studbare the majority of students are
active motivated interested comfortable relaxed anly few among of them were
afraid and shame but the teacher push them tacipatie in the lesson to integrate all
of them
2.3.3. Description of The Teacher Interview

The interview was conducted with (6) EFldeers in middle school (MS) it's
aims at findings out teachers opinion about theoitgmce of teaching vocabulary
through the use of realia in education specialliMiddle School . The interview rate
was 100% all the teachers completed the interviduchvincludes 8 question is

conducted as it is follow
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Any formal interview should contain twarts ,the first part is for the personal
information as :gender and teaching experiencdladecond one is for the research

guestion . (See appendices 2)

First Part of the interview which includes peralanformation

*gender

*Teaching Experience This question is to know #echer's experience

Second part of the interview which includes the question oenview

Question One: In your opinion , to what extent teaching vocabyla important ?
This questions is to know if teacher emphasis voleaip or not

Question Two : How do you present for your students new vocalyui?ar

This question is to know the tools used to prefamstudents new vocabulary
Question Three : What type of tools or aids you prefer to usgeachingvocabulary ?
This question is to know what is the preferred furehe teachers

Question Four : What do you think about using realia ?

This question is to know teachers attitude towasisg realia

Question Five: Do you rely on realia the whole session ?

This question is to know how realia is implementedlassroom

Question six : How do you find teaching with realia ?

This question see the classroom atmosphere h@wihile using this tool
Question Seven : What type of difficulties you face when usinglia ?

This question is to know the obstacle that teactases when using realia

Question Eight : Do you think that realia increase interactiotwsn teachers and
learners ?

This question is to know one amonge the advantaesing realia

2.3.4. Interview Analyses And Result

Part one: Personal Information
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* Gender Table 2.1: The Gender
Number Per centage
Male 1 16.7
Females 5 83.3
Total 6 100

The table above shows that the majority of Englesdichers are Women (83.3) only
few of them (16.7) are Men.

* Teaching Experience

B 1-5years M6-10years m11-15years

Graph 2.1: Teacher's Experience

The result above shows that (50%) of teachers éxgierience range between
6-10 years, about (33%) their experience range dmwi1l-15 years and 17% range

betweenl-5 years .




Chapter Two Data Analyses and Interpretati T

Question 1 In your opinion to which extent vocabualry is ionfant ?

The result shows that all teachers of English ar&ra of the importance of vocabulary

in English as foreign language (EFL) classroom .

Question 2 How do you present for your students new vocalguta
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Graph 2.2: Tools for presenting new vocabulary

The graph above present some technique which aeel us teaching english
vocabulary the majority of them (26.7%) use picsuaad flash cards , (13.3%) use
realia and about (6.7%) use other tools like d&iaws,songs ,mime and gestures

games and explanation
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Question 3 What do you prefer to use in teaching vocabulary ?

80,0%

70,0% -

60,0% -

50,0% -

40,0% -

30,0% -

20,0% -

10,0% -

R

Visual Audio-visual Verbal

0,0% -

Graph 2.3: Aids preferred by teacher to teach vocabulary

The graph shows that (72% ) of teachers prefesévisuals aids and about (28.6%)

use other tools like audio-visuals and verbal néeple .

Question 4 What do you think about using realia ?
The result shows that all (6) teachers have pesiittitude towards using realia in

English as foreing language (EFL)classroom

Question 5: Do you rely on realia all the hole session ?

The result show that all teachers do not use réalithe hole session
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Question 7 Do you find any difficulties when using rea?

35,0%
30,0% +
25,0% +
20,0% +
15,0%
10,0%
5,0%
0,0%

No difficulties

Presentation of

Limited
no concreate .
materiel Teachers loose
vocabulary
classroom
control

Graph 2.4 Difficulties of teaching when using ree
The result shown thg83.3%) do not find any difficulties and other (3%) loose
classroom control (16.7%) one of tdifficulties is to present nonencret vocabular

and other (16.7%sgaid that limited materials is one of the proble

Question8: Do you think realicincrease interaction between teacher and lei?

Hno Hyes

Graph 2.5: The interaction when using ree

The result above show that %) are agree that realia increase interaction bet
teacher and learner andly (17%) they are disagree
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2.4. Result And Findings
This research reveals the followingsameesults Accordings to classroom

observation and teacher’s interview :

Teachers of english as foreign languégEL) at midell school (MS) are
conscious cocerning the importance of vocabulamgylemphasised it in theire
lesson because it is the most important skill kin&s the four skills all toghether.
teachers are argued that vocabulary is a mainrp#reir instructional practices at the
classroom, they have asserted that teaching amdrigeEnglish as foreign language
(EFL) cannot achieved and realized without vocalyutaastery . However they
claimed that they do not teach only vocabularytbay try to cover others elememnt

in teaching language like : orthography grammeonpnciation .

Moreover, that the majority of teachers prefeuse visuals aids to present for
their students new vocabulary like : pictures, Hlasards , realia, mime and
gestures,drawing.Because those aids are attraetiek portable. So,it encourage
students to participate during the lesson .A fewham use audio and audio visual
tools to present new vocabylary .Teachers astieatethey do not stick on one but
they varies theire tools among visuals audio ardicavisuals it depends on the lesson

and the learning style of learners .

All  the teachers have positive attitudes towaudsg realia in teaching
english as foreign language classroom (EFL). Thesyime that realia help students to
memorize the new lixcon quickly and made them mioteractive motivated and
interested.Hence,all teacher's agree that the ftiseatia is depends on. from one
sequence to another and is not use for the hokosebut only in presentation step.

They said that realia made students enjoy atsidas .
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In addition , some teachers do not face any diftiiesi while using realia others
stated that it is difficult to describe non-coneretords through realia one of the
problems also stated by some teachers is limitegnmats others stated that they lose

classroom control which cause for them many problem

The result proofs that most of teachers agreeréadia help students to interact
with their teachers and even interact with theassmates they stated that .It gives
them the opportunity to practice real life situatio the classroom. What make them
excited ,motivated , enjoyed and having fun whealagrhing .

2.5. Conclusion

The primary goals of this research is to find @utvhat extent realia can be an
effective tool for teaching vocabulary.The resuibw that realia is one among the
effective tools used in the process of teachinglaathing new vocabulary . it is the

only one that bring real life into the classroom .

2.6. Suggestion and Recommendation
At this end of this research the researcher wakkltb give some suggestion,
which hopefully would be useful for other researshend readers.
» Teachers should feel more encouraged to use ramlthe classroom and
consider it as part of lesson because real obgttct the students’ attention
and aid concentration French (1983)
=  Willis(2008) stated that the use if real objectphkdarners to increase their
sensory experience, learners enjoy exploring ¢bjedth all of their relevant
sense .It help them to feel more comfortable megaand creative
= Learners should be more cooperative by using realithat the condition of the
class can be more conducive.
= Teachers have to raise their pupils' awarenesst dbewvorth of acquiring the

EFL vocabulary.
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General Conclusion

Teaching and learning vocabularyasan easy task it is the basic element in
any Language since without vocabulary the usergfuage is impossible. Vocabulary
is regard as the key of mastering any languagereiiaitive or target language .

This research aims at proof the d¢iffeaess using realia to teach and learn
vocabulary for the 3rd year level in Mouloud kaceait belkacem Middel School at
Mecheria . The researcher used two research instrisnclassroom observation which
is devoted to observe learners activity in thesclaisd the classroom atmosphere in
session of English as foreign langue (EFL).Theaedeer also used an interview for
teachers to know their attitudes towards realid tathnique they used to teach
vocabulary and how do they implement realia inrtlstassroom. In order to provides
an answers for the research questions that oseameh is based on .

The result reveals that the technigged for teaching vocabulary are
visuals, audio visuals, audio techniques. Vist@mtés are the most used.Realia is one
of them . It is an effective tool supported by tathchers for teaching and learning
new vocabulary, which includes : toys ,maps tyves , fruits vegetabales ,clothes
stationeries human body .And show that among thehnique used to teach
vocabulary. But they use is from time to time adoog to the sequence and it used
only in presentation stage.

Finally, realia has a significaffiteet for teaching and learning vocabulary

It is very beneficial and helpful tool for botratghers and learners .




Chapter Two

Data Analyses and Interpretati (T

The researcher hoped that this research can bel asef become a reference to the

next researcher. It is expected that the findinghef study will be used as a starting

point for the future research on similar problems
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Classroom Observation checklist

School Academic Year 2018/2019
Observer Level
session Date /Time

Creteria Yes No Comment

Item a) Teachers emphasize on
vocabulary teaching in classroom

Item b)Teachers use visuals aids to
teach vocabulary

Item c) Teachers directly explainthe
meaning of new words in mother
tongue

Item d) Teachers use real object when
explaining the meaning of new words

Item €) learner interact with teacher
whileusing redia

Item f) Teachers |oose classroom
control when using realia

Item g) teachers use explanation to
axplain new licxon

Item h) teacher ask studentsto use
dictionneries

Item | ) classroom atmosphereis
positive
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Teachers|nterview

Dear teacher
Thisinterview aims at collecting information about the effectivness of using realiain teaching and learning
vocabulary . We would be gratefull if you could answer these questions and provide us with the best insights
in order to help usin oursresearch for master degree
* Thank you in advanced for your collaboration .
-Gender:
-Teaching Experience:
1.In your opinion , to what extent teaching vocabulary isimportant ?
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Lesson plan A

school MOULOUD KECEM L esson

level 3rd year

| listen and do

Materials pictures /book

sequence Me and My Environment

learning objectives : pps will be able to know more detail abdlgeria

Timing

Teachers Task

Learners Task

05 MN

10MN

15MN

20MN

Warm up

T-Greets his pps , they respond

Pre-listening

T-Sticks some pictures on the board and
asks :

1-What does each picture represent for
2-Can you name some algerian forests

3-What 's the role of UNESCO
international organisation

During listening

T- ask his pps to open their books on pag

113

T-gives the instructions task 1pagell3
Orall *now we are listening to a script
where a UNESCO represantative speaki

about biodiversity about algeria .

Post listening

T-task 3p113 (written ) | complete the
information in the fact file

Pps forests national parks anim
plants

Pps chrea djurdjura

Pps protect animals and plans
species

Igps listent to the script

Als
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Appendix B



lesson plan B
school MOULOUD KECEM Lesson | practise
level 3rd year Materials White board /book
sequence Me and my Environment

lear ning objectives. pps will be able to identify silent letters k htw

Timing Teacherstask L earnerstask

05 MN Warm up
T-Greets his pps , they respond
15MN Presentation

T-write the following sentences on the board aradire |K -\W-h-t

them Know -Write - What - ligen

T- invite his pps to read the previous words amdeithe
unpronounced letters

T-cheks her pps pronciation and correct if necgssar

T-asks studentsto open their book on p 125and read
pronciation tools

K isusually silent letter when it isinitial position the
first letter in word followed by " n"

W isusually silent when it isinitial position and
followed by "r"

Exception sword and playwright

Task 1 underline the silent letter in each word

30MN
Knuckle -knee -honest -wrapper -kneel -answer -know

wrong -wrist -rhyme- wheat -when K -k-h-w-k-w -k-w

Task 06p128 listen and tick the box correspondininé
pronciation of the letter in bold type in each word
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Appendix C



School MOULOUD KECEM

Level 3rdyear

Lesson plan C

Lesson | practise

Materials pictures/book

Sequence Me and my Environment

L ear ning Objectives ppswill be ableto express obligation and prohibition using must and must not

T- ask his pps to open their books on
page 120

T-gives the instructions task 1pagel20
written
And task 3 page 121

T - asks hislearners to copy down the
correction on their copy book

Timing Teachers Task LearnersTask
05 MN Warm up
T-Greets his pps, they respond
10MN Presentation
T-Sticks some pictures on the board
and asks: We must respect the signs
1-What does each picture represent for
you ?
2-1t isobligatory to follow sings ?
20 MN Y ou must not drop litter
Practice
. _ . Y ou must not stop and wait
3-T- stick other pictures and asks his
pps about this picture Y ou must not cut trees
You must not fishin thisarea
15MN
USE

Y ou must keep algeriaclean
and tidy

Y ou must not be late for
school

Pps order the sentencesto
make meaningful statements
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Retirer le filigrane maintenant
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Appendix D



School MOULOUD KECEM

Level 3rdyear

lesson plan D

Sequence Meand my Environment

Lesson | practise

Materials Realia/book

L earning Objectives: ppswill be able to use comparative of superiority short -long adjectives

Timing

Teachers Task

Learners Task

05 MN

15MN

15MN

15MN

Warm up

T-Greets his pps, they respond
Presentation

T-askstow pps to come on the board

T-asks his pps to describe two pps who
are standing on the board through the
already known adjectives

T- asks his pps to make sentence
describing each one of them

T-invites his pps to open book on page
113-114and asks them to read the
grammer tools then do the following
tasks

Practice

Task 1p137 put adjectives between ()in
the correct form

Use

Task 2p137 make the comparative or
superlative forms of the adjectivesin ()

T- ask his ppsto copy down the
correction on their copybooks

Tal short dim fat

More fast than
More clean than
Heaviest

More clever than

Best

45




K!
iy

46




	Microsoft Word - page de gard.pdf
	Microsoft Word - didication and.pdf
	Microsoft Word - general introduction.pdf
	Microsoft Word - chapter01.pdf
	Microsoft Word - literature review.pdf
	Microsoft Word - Chapter Two.pdf
	Microsoft Word - data analyses.pdf
	Microsoft Word - ta3 sah.pdf
	Microsoft Word - Appendices.pdf
	Microsoft Word - Appendix 1.pdf
	Microsoft Word - appendices 2.pdf
	Microsoft Word - Appendix2.pdf
	Microsoft Word - new.pdf
	Microsoft Word - AppendixA.pdf
	Microsoft Word - lesson plan A.pdf
	Microsoft Word - Appendix B.pdf
	Microsoft Word - leseon plan B.pdf
	Microsoft Word - Appendix C.pdf
	Microsoft Word - lesson plan c.pdf
	Microsoft Word - Appendix D.pdf
	Microsoft Word - lesson plan D.pdf



